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Abstract 
This research aims to design supplementary grammar materials based on task-based 
language teaching (TBLT) approach as the teaching materials in teaching grammar 
to support the teaching-learning process in the classroom. Task-based language 
teaching approach focuses to make students as the center of the learning process 
and encourages the students’ motivation in learning grammar. Therefore, the 
grammar materials were designed and developed based on students’ contexts and 
the syllabus-used in the form of individual, pair, and group work.  Each task is 
provided with task instruction. There are some features in each lesson that can help 
the teacher and students to understand the materials and tasks in each lesson. Those 
features are learning goals, lesson focuses and language focuses. The methods-used 
in this research were analyzing, designing, and developing. The validation 
checklists revealed that the supplementary grammar materials were scored between 
adequate and excellent. In addition, the supplementary grammar materials which 
were designed based on the result of interview data, book evaluation, curriculum 
2013 and syllabus review indicate that the supplementary grammar materials are 
workable as the teaching materials in senior high school of Hidayatul Muslimin 
Islamic Boarding School 1 Pontianak. 
 
Keywords: Supplementary materials, Grammar materials, Grammar tasks, 
TBLT Approach, ADDIE Instructional Design.  
 
 
INTRODUCTION 
Understanding the use of grammar is 
an important part of speaking and writing. 
Using correct grammar while speaking 
and writing will make students able to 
avoid misunderstanding and 
misinformation in creating oral and 
written language. It is clear that knowing a 
certain amount of grammar and 
vocabulary are necessary in order to speak 
a foreign language (Bygate, 2010). 
Moreover, Crystal (as cited in Dykes, 
2007) stated that grammar deals with the 
rules in a language and we need grammar 
to explain a person's mastery in his native 
language because we all use grammar to 
speak and write in intelligible sentences. 
These argumentations prove how 
important to use correct grammar in oral 
language and written language is. 
However, many students still have 
problems in using grammar while 
speaking and writing. Lack of awareness 
and knowledge of grammar becomes the 
main problem that is faced by those 
students. This case makes students unable 
to speak and write in English language 
confidently. In the end, students lost 
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interest and motivation to speak and write 
in English. Whereas, having good 
speaking skill can help students to be 
more confident to master other English 
skills which are writing, reading, and 
listening. As Wil (2014) argued that 
mastering speaking is the highest 
motivation for learning other English 
skills.  
The same case is also faced by 
students in tenth-grade of Hidayatul 
Muslimin Islamic Boarding School 1 
Pontianak. It was found that most of the 
students could not speak and write in 
English and make a simple sentence with 
correct structure. The teacher stated that 
the students still have problem in using 
and understanding the grammar used; they 
do not know which grammar that they 
need to use to produce a sentence. Instead 
of saying “I am brave”, they say “I brave”. 
While they are talking about the past, they 
use present tense, for example, “I go to 
market yesterday morning”. The students 
did not know how to use and change Verb 
1 (present tense) to Verb 2 (past tense). 
Moreover, the current English book 
that is used is an English Module that was 
created by their English teacher. After the 
researcher observed and evaluated the 
materials and activities in the book, it was 
found that most of the materials are about 
vocabulary, conversations, and individual 
or group activities, and those materials are 
not catered by enough grammar materials 
and not based on the curriculum and 
syllabus. 
The English module does not provide 
enough grammar materials that explain 
how those conversations are created. This 
case makes the students unable to practice 
grammar in order to produce correct 
sentences.  
Therefore, to solve those problems, 
designing supplementary grammar 
materials came to the researcher’s mind. 
According to Richards and Schmidt 
(2010:574) “Supplementary materials are 
leaning materials which are used in 
addition to a course book. They often deal 
more intensively with skills that the 
course book not develop or address in 
detail.” This argumentation shows that 
supplementary materials play important 
roles in language teaching.  This thing is 
because supplementary materials become 
the additional materials that can fill the 
lack of the course book or textbook. As 
Thakur (2015) said that language teachers 
often find the arranged textbooks are not 
enough to complete a variety of objects 
involved in language teaching. 
One of the important things of 
designing supplementary materials is 
because it is useful in improving students’ 
motivation toward learning. As Dodd et 
al. (2015) stated that a study examined the 
use of supplementary materials by EFL 
teachers through teacher interviews; with 
the result that teachers believe that 
supplementary materials are used in 
building the students’ motivation. Which 
in turn, it progresses the learning 
potentials of the students.  
Furthermore, there are many previous 
studies which discussed the importance of 
designing supplementary materials. One 
of those studies was about developing 
supplementary materials to teach speaking 
for first-year English major in Vietnam. 
As Vinh (2011) stated that the students at 
first-year English majors often express a 
feeling of stress, uneasiness and wariness 
while learning English. This case is 
because of the speaking materials in the 
textbook used cannot meet the needs and 
wants of students in learning speaking. In 
order to solve these problems, Vinh 
designed supplementary materials with 
suitable and relevant materials for the 
students. 
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The case above shows a similarity 
with this research, it is the reason of 
designing supplementary materials itself. 
The unsuitable materials, activities and 
tasks in textbook or coursebook used 
make students lost their interest, 
confidence, and motivation to learn 
English. This case makes the teachers 
need to collect and create new materials 
for teaching to bring back the students’ 
interest, to increase their confidence and 
to motivate them in learning English. 
In order to designed supplementary 
grammar materials completed with 
suitable activities with the concept of real-
life situations, the researcher used Task-
Based Language Teaching (TBLT) 
Approach as the concept of designing the 
materials. TBLT is known as an approach 
that is focused on creating a task as a 
material for teaching and also as a central 
unit of planning and teaching (Richard & 
Rodgers, 2003). Meanwhile, Nunan (as 
cited in Richard & Rodgers, 2003) stated 
that TBLT involves students directly in 
the process of comprehending, 
manipulating, producing or interacting 
with the target language. Based on these 
opinions, designing material based on 
TBLT will involve students directly in the 
teaching-learning process. 
Furthermore, Nunan (2004:4) 
explained that the task should have a sense 
of completeness, being able to stand alone 
as a communicative act in its own right in 
the beginning, middle, and end.  Thus, 
TBLT approach as a pedagogical task is a 
piece of classroom work that involves 
learners in comprehending, manipulating, 
producing or interacting in the target 
language while their attention is focused 
on mobilizing their grammatical 
knowledge in order to express meaning, 
and in which the intention is to convey 
meaning rather than to manipulate form. 
Meanwhile, other experts had 
different opinions about task and 
grammar. As Willis and Willis (2007) 
argued that task is created for students to 
learn English in the real world, although 
the students do not use correct grammar. 
However, in another explanation Willis 
and Willis (2007) stated that TBLT 
approach identifies the importance of 
grammar in a language and by using the 
task to communicate; teachers can help 
students to shape their language become 
more grammatical and complex. As 
Samuda & Bygate (2008:235) argued that 
to activate particular areas of grammar, 
teachers can design and use task. Those 
theories describe that ‘task’ and 
‘grammar’ can be designed together 
because they both have similarities in 
language used and cannot be separated. 
There are some reasons that make 
task-based language teaching approach 
becomes suitable concept for designing 
the supplementary grammar materials. 
Those reasons are; first, in teaching-
learning process, material and activity 
cannot be separated as Samuda & Bygate 
(2007:14) argued that a task will not be 
able to be used without the contribution of 
material, it calls the object and the 
instruction.  
Second, the framework of TBLT 
approach can be used as the concept of 
creating the planning and the teaching 
instruction. As Richards & Schmidt 
(2010:585) argued that TBLT approach is 
the central unit for planning and 
delivering teaching interaction, it is a 
teaching approach based on the use of 
communicative and interactive tasks.  
Last, tasks can motivate students 
actively and make them to be more 
confident while learning. As Willis and 
Willis (2007) said that task provides 
students opportunities to communicate 
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without being afraid of making mistakes 
and helps students to be more confident.  
From those definitions, Task-Based 
Language Teaching (TBLT) is an 
approach that gives students chances to 
make and set their goals in learning 
English. It can make students be more 
confident. As Thakur (2015) stated that 
the use of authentic materials, tasks, and 
activities as supplementary materials 
enable students to become more motivated 
and active in learning the target language. 
The explanations above put the 
researcher in certain mind that designing 
supplementary grammar materials based 
on task-based language teaching approach 
in order to improve speaking and writing 
skills is needed by the tenth grade students 
of Hidyatul Muslimin Islamic Boarding 
School 1 Pontianak.  
The supplementary grammar 
materials were designed abreast with the 
curriculum and syllabus for tenth-grade 
students in semester 1 and based on 
relevant daily communication. As The 
National Capital Language Resource 
Center (2004) argued that to speak 
English, students only need to know how 
to use grammar that is relevant to their 
daily communication and they do not need 
to master every aspect of each grammar 
point.  
The researcher used syllabus of 
curriculum 2013 as the guideline for 
designing the supplementary grammar 
materials. Based on the syllabus of 
curriculum 2013, English lesson in senior 
high school aims to develop the potential 
of learners to have communicative 
competence in interpersonal, transactional 
and functional texts using speaking, 
listening, reading and writing English 
texts activities. However, the texts that are 
learned are not the final goal of learning 
English but as a tool for performing 
various activities in real-life situations. 
Hence, based on the purpose of 
curriculum 2013, the supplementary 
grammar materials were designed to help 
students in improving speaking and 
writing skills. 
The researcher focused on designing 
and developing supplementary grammar 
materials for Present Tense and Past 
Tense, and those grammar materials were 
completed with vocabularies of nouns, 
adjectives, and verbs.   
In order to design appropriate 
supplementary grammar materials based 
on task-based language teaching approach, 
the researcher used two principles. Those 
principles are material design principles 
and task design principles.  
The researcher used the principles of 
material design by Tomlinson (2001) to 
create the grammar materials, those 
principles are (1) Materials design should 
achieve impacts which mean that the 
materials have noticeable effects on 
students (students’ curiosity, interest, and 
attention). (2) Materials should help 
students to feel at ease while learning. (3) 
Materials should help students to develop 
confidence.  
Those principles show how materials 
should be designed and what aspects 
should be considered for designing and 
developing suitable grammar materials.  
Meanwhile, in designing and 
developing the grammar tasks. The 
researcher used the principles of task 
design by Nunan (2004). Those principles 
are (1) Scaffolding: Lessons and materials 
should provide supporting frameworks 
within which the learning takes place. At 
the beginning of the learning process, 
learners should not be expected to produce 
language that has not been introduced. (2) 
Task dependency: Task dependency 
describes how a task depends on other 
tasks. It means that the tasks that are 
designed should be based on the previous 
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task. The tasks should be related to each 
other. (3) Recycling: Recycling language 
maximizes opportunities for learning and 
activates the ‘organic’ learning principle. 
It means that this principle allows learners 
to encounter target language items in a 
range of different environments. (4) 
Active learning: Learners learn best by 
using the language that they are learning. 
(5) Integration: Learners should be taught 
in ways that make clear the relationships 
between grammar form, communicative 
function, and sentence meaning. (6) 
Reproduction to creation: Learners should 
be encouraged to move from reproductive 
to creative language use. In reproductive 
tasks, learners reproduce language models 
provided by the teacher, the textbook or 
the tape. (7) Reflection: Learners should 
be given opportunities to reflect on what 
they have learned and how well they are 
doing. 
 
METHOD 
The researcher used ADDIE method 
by branch 2009. ADDIE stands for 
Analyze, Design, Develop, Implement and 
Evaluate. Branch (2009:2) stated that 
ADDIE is one of most effective ways of 
designing products. ADDIE has its 
framework that can be used as the 
guideline for creating educational 
products in a complex situation. Student-
centered, innovative, authentic, and 
inspirational should be the focus of 
developing products using ADDIE.  
The researcher modified the common 
international design procedures which are 
ADDIE organized by Branch (2009) with 
the focuses are on Analyzing, Developing, 
and Designing. The framework is 
illustrated below: 
 
 
 
 Analyze Design Develop 
 
 Concepts 
Identify what kind of materials 
and tasks that should be created 
based on the result of students’ 
interview, book evaluation, and 
syllabus review. 
Collecting and creating 
the draft of the materials 
and tasks. 
Taking action 
in creating the 
final product. 
 
 
 
 
 
Procedures 
1. Analyze the Interview data 
to find out the students’ interest 
regarding the tasks for learning 
grammar.  
2. Evaluate the book-used to 
find out the grammar materials 
that are not mentioned and 
discussed in the book. 
3. Review the current 
curriculum and syllabus to find 
out the grammar materials that 
should be designed for grade X 
semester 1. 
4. Collecting the 
grammar materials based 
on the syllabus-used and 
selecting the tasks that 
students are interested in 
from grammar book 
collections, internet, and 
other sources 
5. Start designing the 
draft of the grammar 
materials, the tasks that 
have been collected, and 
the layouts of the book.  
6. Modifying, 
editing, and 
combining the 
grammar 
tasks, the 
grammar 
materials, and 
the layout of 
the book to 
create the final 
product of 
supplementary 
grammar 
materials. 
 
Table 1: The procedure of ADD model modified from ADDIE by Branch (2009) 
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The first phase is analyzing, 
analyzing was the starting point of 
designing the supplementary grammar 
materials. In this phase, the researcher did 
need analysis techniques which were 
analyzing the interview data, evaluating 
the grammar materials in the English 
book-used, and reviewing grammar 
materials in the current syllabus. 
The second phase is collecting the 
data and designing the first draft. First, the 
researcher collected suitable tasks that 
students are interested in based on the 
result of students’ interview and selected 
appropriate grammar materials based on 
the result of book evaluation and syllabus 
review. To collect and select those 
grammar materials and tasks, the 
researcher used grammar book collections, 
internet, and other sources which are 
related to what are needed. 
Second, the researcher started to 
design the first draft which is the layouts 
of the supplementary grammar materials 
book. The layouts include the cover of the 
book, the introduction to the book, the 
preface, the grammar materials and the 
task.   
The third phase is taking actions, 
which are modifying, editing, and 
combining the layouts, the grammar 
materials, and the tasks to develop the 
final product. First, the researcher 
developed the supplementary grammar 
materials by modifying, editing and 
completing the lacks in the layouts of the 
book which are the cover, table of 
contents, introduction, preface, chapters or 
units of the book, lessons of material, and 
tasks of the book. In order to attract the 
students’ interest and attention, the 
researcher developed those layouts in a 
colorful way and used tables to explain the 
grammar materials in an interesting way. 
Second, the researcher developed the 
topics for the grammar materials and tasks 
by modifying, editing, and combining 
suitable topics that have been collected 
and selected in the designing phase into 
each grammar material and task based on 
the students’ real life situation.  
The expert validation is used to 
evaluate whether the design of the 
materials and tasks qualify to be used in 
the teaching-learning process. Thus, to 
know the qualification of the 
supplementary grammar materials which 
were created by the researcher, the 
researcher used validation checklist.  
The validation checklist consists of 
questions about the design of the 
materials, tasks, and layouts of the 
supplementary grammar materials. The 
validation checklist was used to gain the 
feedbacks of the expert perspective about 
the usability and validity of the 
supplementary grammar materials in 
language learning. The form of the expert 
validation was designed and developed 
based on the guideline from Martz (2009). 
The components of the validation 
checklist were adapted from Hidayat 
(2013). Those components are the cover 
of the book, the style and model of the 
typing and font, the spacing of typing, the 
layout of the book, the organization of the 
grammar materials in the book, the 
instructional goals of the grammar 
materials and task, the design of the 
grammar materials, the design of the 
tasks, the sentences, texts, and dialogues-
used, the vocabulary used, the directions 
of the grammar materials and task, the 
coverage of the grammar materials, the 
content of the grammar materials. 
The validators for this supplementary 
grammar materials book were experts in 
teaching grammar and reading. They have 
been teaching in universities for more than 
ten years.  
The respondents were taken from a 
tenth-grade student of Hidayatul Muslimin 
 
 
7 
 
Islamic boarding school 1 Pontianak. The 
researcher took 12 girl students as the 
respondents. This was because those 12 
students were interested in using tasks for 
learning grammar and they like to learn in 
pair and group work.  
In order to collect the research data, 
the researcher used Semi-structured 
Interview technique. According to Polit 
and Beck (as cited in Whiting, 2008) 
“Semi-structured interview is a method of 
data collection in which one person (an 
interviewer) asks questions to another 
person (a respondent): interviews are 
conducted either face-to-face or by 
telephone”. A semi-structured interview is 
provided with an open-ended question that 
can give the interviewee freedom to talk 
more about their thoughts regarding the 
issues of the research.   
The researcher collected the data 
from an interview. An audio recorder and 
note taking were used to do the interview.  
The interview was focused to find out 
about what kind of task and activities 
which students are interested in. The 
researcher used Indonesia language during 
the interview.   
The researcher used an interview as 
the tool for collecting the research data. 
The interview was done to figure out the 
students’ interests toward the grammar 
tasks.  
The technique of the data analysis 
was Thematic Analysis Method. It is a 
widely used method in qualitative 
research. According to Braun and Clarke 
(2006:82) “Thematic analysis is a method 
for identifying, analyzing and reporting 
patterns (themes) within data. It minimally 
organizes and describes the data set in 
(rich) detail.” By using thematic analysis, 
the researcher was able to find out the 
tasks and activities which students are 
interested in. To analyze the research data, 
Braun and Clarke (2006) stated that there 
are six steps of conducting the thematic 
analysis. Those steps are becoming 
familiar with the data, generating initial 
codes, searching for themes, reviewing 
themes, defining and naming themes, 
producing the report. 
 
RESEARCH FINDING AND 
DISCUSSION 
Findings 
The research findings are the results 
of this research. The results of this 
research are presented into three points 
which are; need analysis result, final 
product, and validation checklist result. 
The first finding is need analysis 
result. The results of need analysis are 
presented in three points. Those points are 
Interview data result, book evaluation 
result, and current syllabus review result.   
First, based on the interview result, 
the researcher found some important 
points regarding this research. Those 
points are (1) The students are aware that 
learning and using grammar is very 
important in speaking and they also stated 
that their learning goal is to be able to 
communicate using English in their daily 
communication. (2) Most students did not 
have good backgrounds and experiences 
in learning English when they were in 
junior high school. The researcher found 
that the students’ English level is still very 
less compared to students from other 
schools, especially in grammar and 
vocabulary. (3) There were 12 of 20 
students answered that they are interested 
in learning grammar using tasks, such as; 
problem-solving using crossword puzzle, 
role play (act out), question and answer 
(making conversation), discussion, writing 
and re-telling a story, and presentation. (4) 
The researcher found that most of the 
students like learning English using pair 
work and group work because they can 
feel motivated when they learn in groups 
 
 
8 
 
or pairs and they feel relax although they 
know nothing because they can share 
information with their group mate. 
Second, after doing the book 
evaluation, the researcher found that (1) 
The book is lack of grammar materials. 
The English module that is used does not 
provide enough grammar materials that 
can be used by the students in their daily 
communication. (2) The grammar 
materials in the module are not in detail 
explanation. This case makes the students 
cannot practice the grammar that they 
have learned outside the classroom. (3) 
There are not many examples of English 
sentences and reading texts in the module 
that should be learned in the first 
semester.  
These cases are not in accordance 
with the purpose of syllabus and 
curriculum 2013 which is the students in 
senior high school should focus on 
learning English using sentences and 
reading texts.  
Third, after reviewing the grammar 
materials in the current syllabus, the 
researcher found that the grammar 
materials that should be learned are 
present tense, past tense, perfect tense and 
continuous tense, also, students should 
learn about the use of parts of speech and 
modal verbs. 
 However, in this research, the 
researcher focused on designing grammar 
materials which are needed by the 
students based on their problems and 
situations. Those grammars are present 
tense and past tense. The researcher also 
completed the supplementary grammar 
materials with many vocabularies of the 
adjectives (characters and conditions), 
nouns (jobs and places), and verbs 
(regular and irregular verb). 
In addition, in order to design the 
grammar materials with suitable and 
appropriate texts, the researcher focused 
on using transactional interaction text 
(information text) and functional text 
(descriptive, narrative and recount texts). 
The second finding is the final 
product. This phase presents the result of 
the final product of this research. The final 
product of this research is a grammar book 
that focuses on discussing about present 
tense and past tense.   
The supplementary grammar 
materials book has ninety-one pages that 
consist of two units which are present 
tense and past tense. There are two lessons 
in each unit. The cover in each unit is 
presented with pictures and completed 
with sentences that explain the meaning of 
the picture. In addition, there is a 
quotation from Al-qur’an in each unit 
cover. In unit 1, the students focus to learn 
simple present tense by using topics about 
job and characters and in unit 2, the 
students are focused to learn past tense by 
using topic about activities and 
experiences in the past. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1: Unit 1 
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 The cover in each lesson is presented 
with pictures and colorful layout. Those 
pictures are designed based the topic of 
each lesson. There are also features about 
learning goals, lesson focuses, and 
language focuses in each cover of the 
lesson. These features will help the 
teacher and students in understanding the 
learning goals, grammar materials, and the 
vocabularies that will be learn in each 
lesson. By understanding these features, 
the students and teacher will be able to 
focus on achieving the teaching and 
learning targets. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2: Lesson 1  
 
In addition, the vocabularies that are 
learned in each lesson are based on the 
topic of the lesson. For example; based on 
the topic of lesson 1, unit 2 which is 
“Talking about Job”. The students are 
focused on learning vocabularies of verbs 
and nouns related to jobs. These things 
can be seen in the features of each lesson. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 3: Lesson 2 
 
Based on the topic in the second 
lesson of unit one which is “Describing 
characters and places”. The students are 
focused on learning present tense by using 
vocabularies of adjectives related to 
characters and places.  
Furthermore, there are six main 
structures which are used as the main 
objects for designing and developing the 
supplementary grammar materials book. 
Those structures are explained in more 
detail as follow; first is the cover of the 
supplementary grammar materials book. 
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Figure 4: The cover  
 
 The cover of the book was 
developed to present the title of the book 
which is named Supplementary Grammar 
Materials. It shows the users that this book 
is designed for students in tenth-grade 
semester 1 of Hidayatul Muslimin Islamic 
Boarding School 1 Pontianak. The cover 
also introduces the users that the creator of 
this book is Rapidah Fitri from Teacher 
Training and Education faculty of 
Tanjungpura University in 2018. The 
researcher used a picture of the world 
which is designed on the palm of the 
hands to attract students’ attention. This 
picture is also completed with an 
important sentence that can be seen below 
the picture. This picture was chosen 
because it has three meanings. First; the 
world map means that English is an 
international language that is used in 
every country in this world. Second; the 
palm of the hands means that everyone in 
this world should put their dreams on their 
own hands. Third; the sentence below the 
picture is an invitation for everyone to be 
united to make this world a better place to 
live. In addition, the researcher designed 
the cover in colorful way to make the 
book more attractive,  
Second is the introduction of the 
book. It provides the students and the 
teacher a guidance of how to use the book. 
Third is the preface. It describes how the 
book was created, the reason and purpose 
of creating the book, and the researcher’s 
hopes toward the teacher and students 
who use the book. Fourth is the table of 
contents. The table of contents was 
developed to make the users easier in 
using this book because it lists all of the 
contents in the supplementary grammar 
material. Fifth are the materials. The 
materials present the grammar materials 
that will be learned in each lesson. The 
grammar materials in each lesson are 
began with short story based on each topic 
of the lesson. For example in lesson 1, 
unit 1; the topic in this lesson is “talking 
about job”, hence, the story is about “My 
life as a Journalist”.  
 
 
 
 
 
 
 
 
 
Figure 5: Short story  
 
In addition, there are learning 
materials in each lesson. The learning 
materials are created as an introduction to 
the students to know what kind of 
grammar materials that they are going to 
learn. The grammar materials in each 
lesson are explained by using sentences 
which are based on students’ real life 
situation.  
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Figure 6: Leaning materials 
 
In addition, in order to make students 
understand the concept of using grammar, 
the grammar materials in each lesson are 
presented in positive, negative, and 
interrogative sentences. 
 
 
 
 
 
 
 
 
 
 
 
Table 2: Learning materials 
 
Besides, what makes the 
supplementary grammar materials is 
interesting are; each lesson is completed 
practice and presented with colorful 
layout, tables, and pictures. The 
vocabularies were selected based on the 
learning topics in the supplementary 
grammar materials. The practice is 
focused to make students accustomed to 
make English sentences using correct 
grammar. The practice is done before 
doing the task in the supplementary 
grammar materials. 
 
 
 
 
 
 
 
 
 
 
 
Figure 7: Practice  
 
Sixth are the tasks. The tasks present 
the activities in the classroom. There are 
many different tasks in each lesson. Each 
lesson has 5 different tasks. Those tasks 
were designed as the materials for leaning 
grammar in order to improve students’ 
speaking and writing skills.  The grammar 
tasks were created by using themes and 
presented through questions and answers, 
dialogues and role plays, matching 
activities, puzzles and problems, 
discussion and decision, and those tasks 
were created for pair work, group work, 
and individual work.  
 
 
 
  
 
 
Figure 8: Questions and answers  
 
This task is one of the examples 
which are designed for students to learn 
grammar in order to improve speaking and 
writing skills. The students do this task in 
pair and individual. 
 
 
 
 
 
Figure 9: Making conversation 
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This task is one of the examples 
which are designed for students to practice 
speaking through making a dialogue. In 
this task, the students make a dialogue 
based on some pictures that given. 
Furthermore, the researcher designed 
instruction in each task that can help 
teacher and students to understand the 
task.  
 
 
 
 
 
 
Figure 10: Task instruction 
 
The third finding is on validation 
checklist result. The first results of the 
validation checklist were from an expert 
in teaching grammar. The results show 
that the thirty-two criteria of thirteen 
components of the supplementary 
grammar materials in the validation 
checklist were scored between adequate 
and excellent. There is no criterion with 
poor grade. Most of the criteria have good 
grades, 10 criteria having excellent grades, 
19 criteria with good grades, and 3 criteria 
gaining adequate grade. 
The second results of the validation 
checklist were from an expert in teaching 
reading. The results show that the thirty-
two criteria of thirteen components of the 
supplementary grammar materials in the 
validation checklist were scored between 
good and excellent. There is no criterion 
with poor grade, 15 criteria having 
excellent grades and 16 criteria with good 
graded.  
The results of these validation 
checklists indicate that the supplementary 
grammar materials book is feasible to be 
used in tenth-grade students of Hidayatul 
Muslimin Islamic Boarding School 1 
Pontianak. 
Discussion 
This research was established based 
on the problem that is faced by the 
students in tenth-grade of Hidayatul 
Muslimin Islamic Boarding School 1 
Pontianak. The grammar materials and 
tasks are produced based on current 
syllabus and curriculum 2013 and based 
on the needs of the students. 
This research found that designing 
supplementary grammar materials for 
tenth-grade students of Hidayatul 
Muslimin Islamic Boarding School 1 
Pontianak is needed. The data that the 
researcher collected based on the problem 
of students showed similarities with 
studies in the past. Many studies in the 
past explained that designing 
supplementary materials is needed in 
order to support the teaching language in 
the classroom.  
One of the experts that have same 
reason for designing supplementary 
materials is needed was Vinh (2011). The 
argumentation of Vinh showed similarities 
with the reason for designing the 
supplementary grammar materials. The 
reason was because of the lack of 
grammar materials in the English module 
that is used by the students in tenth-grade 
of Hidayatul Muslimin Islamic Boarding 
School 1 Pontianak. 
The supplementary grammar 
materials were designed and developed 
based on task-based language teaching 
approach. The research finding shows that 
students in tenth-grade of Hidayatul 
Muslimin Islamic Boarding School 1 
Pontianak are interested in using tasks for 
learning grammar in pair and group 
activities. The students stated that learning 
English in pair or group will motivate 
them. This data proves the statement of 
Thakur (2015) which stated that task as 
the supplementary materials enable 
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students to become more motivated in 
learning. 
The tasks were designed based on the 
interview result. Those tasks are same 
with the task types which were mentioned 
by Pattison (as cited in Nunan, 2004:57). 
 
CONCLUSION AND SUGGESTION 
Conclusion  
 Based on the result interview data, 
the problem of tenth-grade students of 
Hidayatul Muslimin Islamic Boarding 
School 1 Pontianak are unable to produce 
English sentences with correct grammar. 
Due to this problem, the researcher 
designed supplementary grammar 
materials based on task-based language 
teaching in order to help students in 
learning grammar. Therefore, there are 
many grammar materials and grammar 
task in the book. The supplementary 
grammar materials that were designed are 
focused on present tense and past tense. 
Those materials are completed with 
vocabulary of adjective, noun, and verb. 
 The tasks were designed using 
student-centered learning principles which 
mean that the students are the center of the 
learning process. Thus, the tasks were 
designed and developed in the form of 
group and pair work. Using tasks for 
learning grammar help students to be 
confident to use the knowledge that they 
have. Using this supplementary grammar 
materials book helps the teacher in his/her 
teaching material.   
 
Suggestions 
These suggestions are given for 
future researcher. First, in designing 
supplementary grammar materials based 
on task-based language teaching approach, 
the researcher should be knowledgeable in 
task types that are appropriate to be 
performed in the classroom or outside the 
classroom. Second, the researcher should 
develop suitable and appropriable 
supplementary grammar materials based 
on the curriculum, syllabus, and the needs 
of the students. The researcher should 
design and develop grammar materials 
and tasks based on students’ condition and 
real-life situation. Third, in order to attract 
the users, the researcher should pay 
attention to the design of the layout, color, 
cover, content, etc. Last, the researcher 
should provide detail introduction to the 
book so that the students and teacher will 
know how to use the book. 
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